Section 5

Welcome and
Check-In
Breathing movement and welcoming
exercise

Land Acknowledgment
We acknowledge that we live on the traditional territory
of many nations including the Mississauga's of the Credit,
the Anishnabeg, the Chippewa, the Haudenosaunee and
the Wendat peoples. We acknowledge that this land is
the home to many diverse First Nations, Inuit and Métis
peoples.
We acknowledge that we share the responsibility of
taking care of the land and the creatures we share it
with.

Our Community Agreements
Each of us will be
responsible for their
learning while working
to develop a learning
community.

We will be openminded and this will
be a judgementfree zone.

We will work with each
other in the spirit of
mutual
learning/teaching,
giving and receiving
feedback, and creating
a safe, respectful, and
open environment.

Confidentiality: Any
personal stories
shared here, stay
here.

We will also engage
each other in possible
“difficult conversation,”
knowing that it is
important to struggle to
develop meaningful
consensus.

Being open
minded and
respectful to
one another.

Understanding that
we are virtual, our
kids, pets, and
noise might in the
background

We will engage
each other to
develop and
share an analysis
of our social
realities.

Review the 94 calls
to Action from the
True and
Reconciliation
commission TRC

Reflective
Learning
Let's discuss the video

Let's go around the
room
Last week reflection:
After watching the video, what resonated with you?
Academic Streaming
Please add your answers to the chat!

Challenges faced by
racialized students
What do you think are the
challenges faced by racialized
students?
How should schools address
these challenges?

Interactive
Learning
Identifying challenges for Racialized students

In this segment, we will discuss:
Four challenges facing racialized students in Ontario schools
Special education
Individual education plans (IEPs) - Process, implementation, and
the rights of students and families
Suspensions
Academic streaming

Historical context
Inequitable access to education
has existed since the 1800s
Egerton Ryerson instituted a
clause in the Common Schools
Act (1850) to allow racial
segregation and less funding for
schools serving Black children
The last segregated school in
Ontario closed in 1965
The last segregated school in
Nova Scotia closed in 1983

Structural barriers for racialized students
Students across Ontario have the right to free primary and secondary education
regardless of who they are or where they come from. This section identifies some of the
multiple challenges faced particularly by Black, Indigenous, and racialized students and
students with disabilities in Ontario schools, which includes special education, individual
education plans (IEPs), processes, implementation, and the rights of students and
families. Lastly, this section looks at suspensions, academic streaming and bullying.

These topics are important for us to
discuss as parents...
We expect the best educational outcomes for our children
We want to communicate with our children and the school
about their education
We want to support our children's success
We need to be knowledgeable about our children's
education

Special education
The Ministry of Education acknowledges that a one-size-fits all model of
teaching does not benefit all students.
It defines Special Education as "programs and services [that] primarily consist of
instruction and assessments that are different from those provided to the
general student population. These may take the form of accommodations (such
as specific teaching strategies, preferential seating, and assistive technology)
and/or an educational program that is modified from the age-appropriate
grade level expectations in a particular course or subject, as outlined in the
Ministry of Education's curriculum policy documents.

Types of exceptionalities
1. Behaviour
2. Communication including Autism, Deaf and Hard of Hearing,
Language Impairment and Learning Disability
3. Intellectual including Giftedness, Mild Intellectual Disability and
Developmental Disability
4. Physical including Physical Disability and Blind and Low Vision
5. Multiple including Multiple Exceptionalities
More information on these exceptionalities is available at
www.edu.gov.on.ca/eng/parents/speced.html or visit your school board’s website.

Identifying inclusive terminology to support
advocacy on special education is an
important step in advancing conversations
about special education and to interrupt
practices that further the marginalization of
Black, Indigenous and racialized students.
Below are some terminology to approach
neurodiversity, as a way to recognize that
both brain function and behavioral traits are
simply indicators of how diverse the human
population is. However, when
communicating with educators and school
administrators the terminology they use
refers to exceptionalities.

Neurodivergence: Neurodivergence is the term for when someone's brain
processes, learns, and/or behaves differently from what is considered "typical."
Neurodiversity: recognizes that not all brains think or feel the same way, and
that these differences are natural variations of the human population. A group of
people are neurodiverse, an individual is not.
Neurodivergent: refers to an individual who has less typical brain process
variations such as Autism, ADHD, dyslexia, dyspraxia etc. These will be considered
exceptionalities by the Ministry of Education.
Neurotypical refers to individuals of typical development, and
intellectual/cognitive functioning.

Ableism
Ableism can be described as discrimination in favour of nondisabled and non-neurodivergent people. A school building
without braille on signs or built-in ramps, or mocking people with
disabilities are examples of ableism.
Ableism impacts Black and other racialized students differently.
We cannot address ableism without addressing race.
Reflecting critically
What are the challenges faced by students with disabilities?
How should schools address these challenges?

Behaviour
Characterized by behaviours that
can have a negative impact on
students' academic performance,
like:
an inability to build or
maintain interpersonal
relationships
excessive fears or anxieties
a tendency to react
compulsively

How might teachers
be helping your child?
Are these behaviours
only present at
school?

In the DDSB's Special Education Plan
it says that...
Learning disabilities are NOT the result of:
socio-economic factors
cultural differences
second language
gaps in school attendance

So why have some families reported that their ELL
children have been identified as having learning
disabilities?

Race and special education
There is a disproportionate representation of students in nonGifted special education who are racialized or come from
poverty.
Perceptions of individual ability with identity factors like race and
socio-economic class often leads to placement in non-Gifted
special education
This placement can lead to disadvantages like streaming into
non-Academic pathways of study (Brown & Parekh, 2013;
Parekh, Killoran & Crawford, 2011).

If your child requires special education
support, consider:
Ask your child if there are particular things that are consistently
difficult at school.

Ask the teacher if they think your child needs extra support
and if the teacher can provide the extra help without a formal
placement.
Some medical conditions may affect learning (e.g. hearing
impairments, sight problems, etc.) it might help to talk to your
child’s doctor.

Talk to other parents about the learning experiences in the
classroom. At times the challenges that students face are
related to their teachers' pedagogies and perceptions of
your child’s ability.
Ask the teacher for referrals to community programs, such
as mentoring, tutoring or free resources.
If you are a newcomer to Canada, school boards have a
designated settlement worker under the Settlement
Workers in Schools (SWIS) program. You can inquire about
yours directly in your child's school. Talk to them and ask
about further resources, they offer referrals about
programs specifically for newcomer support.

The Individual Education Plan -IEP-

The IEP is a legally binding document
Implementation! - OHRC legislation = legal duty to accommodate
Policy on Accessible Education for Students with Disabilities says
“whether or not a student with a disability falls within the Ministry’s
definition of “exceptional pupil,” and whether or not the student
has gone through a formal IPRC process, or has an IEP”.
Not public information - only in school board records
IEPs are updated/created for active students
within 30 days of the student’s first day of placement/IPRC
SEA claims: equipment for students

Types of accommodations
Instructional

Environmental

How teachers
teach and the
instructional
tools they use
to do that

Classroom setup, Including
organizational
of furniture
and people

Assessment
What's given as
assessments and
how they are
carried out (may
overlap with
instructional)

The IPRC will officially decide:
• If a student has special learning needs
• What kind of learning needs the student has
• The best placement and program for the student
The IPRC meeting usually includes the student’s teacher and/or guidance counsellor, the
principal, a psychologist, a school board representative and the parents.
Using information from the staff and parents, the committee will recommend a
placement for the student, and the parents will be asked to sign a document agreeing to
the committee’s recommendations. You may take the document home and think it over
before deciding whether to sign it.

Tips for your IPRC meeting:
You can bring a family member, a friend or someone from a support association to the
meeting.
Bring any doctor’s notes or assessments about your child's medical condition or about
his or her learning skills.
Take a photograph of your child to help the committee remember who they’re talking
about.
If a particular placement is recommended, you may ask to visit it.
If you disagree with the decision of the IPRC, you may appeal it, but there is a time limit
for the appeal. Your principal can explain the process.
The IPRC process may seem very formal, but it means that you and your child will have
a legal right to request ongoing support, which will help him or her succeed in school.

Some history
April 2000: then Minister of Education Janet Ecker released a Code of
Conduct for Ontario schools along with changes to the Education Act,
which gave educators more authority to suspend and expel
students.
The zero tolerance policy led to expulsions and suspensions for
minor incidents and for dealing more harshly with Black students
(Puxley, 2007, cited in James & Turner, 2017, p. 9).
The Black and other racialized communities filed a complaint with
the TDSB and Ontario Human Rights Commission
Ontario ended the ZTP in 2007 and replaced it with Progressive
Discipline

Some recent changes
July 2020: The Ministry changed conditions for K-3 students
to align with Ontario's Action Plan to Address Systemic
Racism in Schools in consultation with Parents of Black of
Children as a result of their advocacy efforts.
Some behaviours like swearing, vandalism, and bullying are
no longer suspendable behaviours
Instead, the school is supposed to provide supports like
conflict resolution strategies, in-kind restitution, and
counselling
But they can still be suspended for more serious behaviours

What programs are offered when students are suspended?
Students can be suspended for a period of 1 to 20 school days. Students who are
suspended for more than 5 days are considered a long-term suspension.
Suspended students for 5 days are expected to receive a homework package from
school.
Suspended students for 10 days MUST be offered an academic program for their
learning. Students are encouraged to participate in the program.
Suspended students for 11 to 20 school days MUST be offered an academic program +
non-academic to promote positive behaviour. (e.i: anger management, substance- abuse
counselling or life skills coaching). Students are encouraged to participate in the
program.
Once a student has been suspended for more than 5 school days and agrees to participate
in a program for suspended students, the principal will hold a planning meeting with
school and board staff, the student, and parents (wherever is possible) to identify the
objectives of the Student Action Plan
Ministry of Education, 2021 http://www.edu.gov.on.ca/eng/safeschools/suspexp.html

Will parents be able to discuss supports provided for their child?
Principals must invite parents to have a discussion about the program, including the supports
that will be provided for their child.
School boards must also have a process in place for parents to follow if they have concerns
about the supports provided to their child

Can suspensions be appealed?
A suspension can be appeal to the school board. Written notice of the request for an appeal
must be sent to the superintended of the school board within 10 school days of the start of the
suspension.
The appeal must be heard within 15 school days of the board receiving the notice of appeal
unless the parents and board have agreed to an extension. If parents have questions about the
appeal, they can contact the superintendent of the school board.

What is academic streaming?
Academic streaming is the practice of separating students
into distinct and unequal pathways based on perceived
ability
In Grade 9, this appears as the separation of students into
Academic level (courses that have the D code, like MPM1D)
and non-Academic level (ex: courses with P code, like
MFM1P)
It is also the unequal access to specialized programs like the
Arts high schools and elite sports programs

Academic streaming
Students begin being separated into these pathways as soon as they enter a
classroom in Ontario, but in more subversive ways
Individual Education Plans (IEP), French Immersion, gifted programs and other
special education programs are all tools that are used to mark students before
course selection in Grade 8
Grade 8 students receive course selection recommendations, which are influenced
by these markers, academic performance and perceived ability
Parekh (2021) says that academic streaming also takes place informally through
actions like ability grouping and advice to not go to university
These actions create divisions between students based on race and social class
Many of these divisions are due to teacher biases and often begin as early as
Kindergarten

Students in Applied English and math classes
were less likely to:
meet the provincial standards on math and
reading tests
graduate high school
attend post-secondary education.
Schools with more Applied classes are attended
by students from families with much lower
incomes (People for Education, 2014, cited in
James & Turner, 2017, p. 30).

Black students are disproportionately
streamed into Applied courses, which lead to
fewer university pathways (James & Turner,
2017)
In 2016, 63% of Grade 9 and 10 Black
students were enrolled in Academic courses
compared to 85% of white students
In 2019, this rose by 15 percentage points to
78%
BUT - it is still 12 percentage points below the
proportion of white students in academic
courses at 90%

Key points
There are various school programs that organize students by
perceived ability, but it results in race and social class divisions
Academic streaming impacts performance on math and language
assessments
Academic streaming impacts access to post-secondary education
and access to students' career aspirations
Some people believe that they can move from Applied to
Academic - it doesn't really happen
Academic streaming is not really a family choice: educators often
make decisions to judge students' abilities

Recent changes
In July 2020 the Minister of Education announced a shift to destreamed classes in Grade 9 that would be offered for the first time in
September 2021
On June 8, 2021, the Minister of Education announced the new Grade 9
math course that will feature coding, data and financial literacy,
mathematical modelling and elements of STEM — or science,
technology, engineering and mathematics. It will also look at the
importance of mathematics across cultures.

How has COVID-19 affected racialized
students who have an IEP in schools virtual
and in person?
access to devices
access to internet
interpretation services
accommodations
special Ed equipment
Mental Health

Active
Engagement
Group discussion and
Breakout-rooms

Breakout rooms
Group discussion:
What other challenges do racialized
students face when it comes to
school?
Were there any surprises from
today's discussion?

Next week reflection
Please watch the following video

Check-out
What did you enjoy the most about
today's session?

