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About Working Women Community Centre
Working Women Community Centre (WWCC) is a women-focused settlement agency that
provides support to newcomers in Toronto. Since 1974, we have been making a difference in the
lives of immigrant women and their families.

For over 40 years, we have worked to provide access to programs and services that build healthy
communities. These include settlement counselling, community engagement initiatives, economic
development programs, English language instruction, and education supports for parents,
caregivers, children and youth.


We currently offer three educational programs, our Parent Ambassador Program (PAP), Home
Instruction for Parents of Preschool Youngsters (HIPPY) which offers early literacy programming
for mothers with children ages 3-5, and the On Your Mark Program (OYM) which provides
tutoring and mentoring for students in grades 1 to 12.

COMMUNITY CENTRE
Services for immigrant women and their families.
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Project Background
Based on the knowledge gained from working with parents and caregivers through the On Your
Mark (OYM) tutoring and mentoring program, Working Women Community Centre’s (WWCC),
identified that parents need further information and tools to better navigate the education system
and become effective advocates for their children. The Parent Ambassador Project (PAP) was
created as part of the Community Legacy Fund established after the PanAm/Parapan Am Games
held in Toronto in 2015. The Community Legacy Initiative invests in projects that profile and provide
longer-term economic and/or social infrastructure benefits for Toronto’s Latin American, South
American, and Caribbean communities.
The three-year program initially launched as the Latinx Parents for Change – Parent Ambassador
Project and ran in partnership with the Mennonite New Life Centre (MLCT), the Toronto District
School Board (TDSB) and the Toronto District Catholic School Board (TDCSB).
Using a participatory community needs assessment that included interviews, focus groups and a
pilot project, the implementation of Latinx Parents for Change PAP program, demonstrated that
Latinx parents and caregivers faced multiple systemic barriers when engaging in structural and
traditional parent involvement initiatives. The need to create spaces for parents and caregivers to
engage meaningfully was clear.
The following qualitative feedback from the Latinx community informed these findings:
• The three most significant barriers to access were related to comprehension of the curricula
were 1) language/jargon 2) access to computer/internet and 3) time.
• Latinx parents did not feel informed about options for applied courses vs. academic courses in
high school.
• Although most parents value higher education, their lack of understanding of the system
limited their chances to support their children in deciding what courses to take.
• Uncertainty and disappointment were expressed from Latinx parents whose children were
streamed and they felt unclear of the future impact of their choices.
• Latinx parents/caregivers with economic barriers such as precarious employment and lowincome, experienced challenges when engaging in parent involvement activities that required
long-term commitments such as participation in the school council. For instance, parents
recounted how low-wage jobs meant parents were required to take unplanned shifts to make
ends meet, resulting in their availability for participation being unpredictable.
7

• Latinx parents expressed experiences of frustration when engaged in volunteer activities at the
school. The tasks they were given did not allow them to showcase their talents or demonstrate
their skills in action. Volunteer opportunities were limited to serving snacks, food preparation
and cleaning after school programs resulting in the feeling that their engagement with the
school was meaningless.
• Some Latinx parents shared lived experiences of racism and discrimination and felt this
extended to their children. They perceived their children as being judged solely based on
assumptions, bias or prejudice, their intersectionalities such as race, identity and ethnicity,
often being denied. Individual cases of discrimination in the classroom were shared among
parents and there were reported incidents of racist statements made to students by school
administration.
With significant foundational learnings from the Latinx Parents for Change PAP project,
WWCC expanded the PAP project to include additional communities facing systemic barriers to
participation. In 2021, WWCC created a seven-week, 21 hour training program for parents and
families of school-aged children who are immigrants, newcomers, Black, Indigenous and racialized.
The program invites parents, caregivers and community leaders as guest speakers to exchange
knowledge and experiences, and share practices of action towards a more inclusive and accessible
school system.

Program Goals
• To provide parents, caregivers, and guardians with an in-depth understanding of the public
education system in Ontario;
• to foster the development of local, formal and informal networks of parents and caregivers;
• to learn about existing formal and/or informal parent coalitions and collectives working locally
and provincially in public education advocacy;
• to challenge and encourage critical reflection about traditional models of parent involvement
in Ontario’s public education system; and
• to provide tools and resources for newcomers, Black, Indigenous, racialized, and immigrant
parents, caregivers, and guardians to navigate the public education system in Ontario.
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About this Resource Guide
WWCC created this guide as a complementary resource to the PAP training; it includes the
information and resources shared throughout training sessions. This guide is not meant to
replace official education documents provided by provincial or municipal education policymakers,
stakeholders or partners.
This guide is designed to create learning spaces for parents and caregivers to reflect on their
own experiences with the public education system, to exchange knowledge, and to foster the
development of local and informal parent-based networks that can support other parents in
doing this work. We encourage parents and caregivers to use and share this resource with their
respective school councils. We also encourage educators and school administrators to benefit

from the reflections in this guide and use them to further collaboration with parents, caregivers
and families.

Making the Best Use of this Guide
• This resource guide responds to the concerns expressed by parents and caregivers about
the difficulties they have faced navigating their children’s education and it was developed in
collaboration with parents and caregivers committed to public education
• This resource guide will support parents and caregivers to critically reflect on current realities,
develop transferable skills, exchange knowledge and experiences, and share practices of action
and solidarity towards an equitable school system. It focuses on enhancing the leadership skills of
caregivers and parents while strengthening their understanding of Ontario’s education system. 
• This resource guide offers learning tools to explore topics such as school governance, parent
and caregiver engagement, special education, anti-racism, anti-Black racism, equity, and social
justice within schooling.
• This resource guide includes hyperlinked resources and references where possible. Each section
includes an interactive slide deck that can be used in combination with the guide or as a standalone tool.
• Facilitators using this resource guide are encouraged to adapt any of these elements according
to the needs of participants, program delivery, or the facilitators’ own experiences.
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Who is this Guide for?
• Any parent, caregiver and guardian who has a child within the Ontario public education
system and has an interest in learning more about school governance, parent and caregiver
engagement, special education, anti-racism, anti-Black racism, equity, and social justice
within schooling.
• Parents, caregivers and guardians of children who are immigrants and newcomers, Black,
Indigenous and racialized in Ontario’s public education system
• School councils of elementary and secondary schools within the Ontario public education
system
• Coalitions and collectives working locally and provincially in Ontario public education advocacy
• Community organizations, community leaders, agencies and workers who support parents,
caregivers, and families of Black, Indigenous, racialized, immigrant and newcomers
• Educators and school administrators who have an interest in learning more about parent and
caregiver engagement, anti-racism, anti-Black racism, equity, and social justice within schooling
• Parents, caregivers and guardians of children with special educational needs in Ontario’s public
education system
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Section Content
Section
Section 1
Understanding the
Education System
in Ontario

Learning Objectives
• Understand different components of the education system in Ontario
• Discover key partners and the roles they play within Ontario’s
education system
• Identify the different types of school boards and programs offered
within Ontario
• Understand how funding is allocated to school boards in Ontario

Section 2
Understanding the
Education System
in Ontario

• Understand the roles and responsibilities of various types of school
governance bodies
• Learn how to vote for a school trustee and how to become a school
trustee
• Identify opportunities to participate in school decision-making
processes
• Understand how school board and council meetings operate

Section 3
From Parent
Involvement to
Parent Engagement
that Matters

• Develop an understanding of dominant and alternative parent
engagement models
• Identify strategies for parents to effectively communicate with school
staff, teachers, principals, board staff, trustees and other parent
communities
• Strengthen parent capacity to navigate the education system and
advocate for their child/children
• Learn about what delegations are and how they function
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Section 4
Navigating
Systemic Barriers to
Education: An AntiRacism Approach
Section 5
Understanding
and Identifying
Challenges Faced
by Racialized
Students Part I
Section 6
Understanding
and Identifying
Challenges Faced
by Racialized
Students Part II
Section 7
Collective Care: A
Parent Ambassador
Model of Solidarity

• Learn, identify and define systemic oppression and barriers
• Understand and identify racism and other forms of discrimination
• Develop strategies to work with other parents and community
members to address racism in schooling

• Identify common challenges experienced by racialized students
• Understand special education programs and Individual Education
Plans (IEP’s)
• Understand academic streaming and impact on students’ success
• Learn about suspensions, expulsions and how to appeal them
• Gain strategies to support student’s success
• Learn about the right to access education for students with precarious
immigration status
• Understand bullying, its impacts and how to report it
• Strengthen knowledge of alternative conflict resolution models and
restorative justice practices

• Understand the Ambassador Model, its principles and how to be an
effective parent ambassador
• Develop skills and strategies for effective public speaking
• Gain insight into the principles of community organizing
• Learn how to build successful coalitions
• Understand the importance of solidarity
• Understand how COVID19 has impacted the education system
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SECTION 5

Understanding and
Identifying Challenges
Faced by Racialized
Students Part I
Learning objectives:
1. Identify common challenges experienced by racialized students
2. Understand special education programs and Individual Education Plans (IEP’s)
3. Understand academic streaming and impact on students’ success
4. Learn about suspensions, expulsions and how to appeal them
5. Gain strategies to support student’s success.

Interactive Learning Link for Section 5

Structural barriers for racialized students
Students across Ontario have the right to free primary and secondary education regardless of
who they are or where they come from. This section identifies some of the multiple challenges
faced particularly by Black, Indigenous, and racialized students and students with disabilities in
Ontario schools, which includes special education, individual education plans (IEPs), processes,
implementation, and the rights of students and families. Lastly, this section looks at suspensions,
academic streaming and bullying.

What is special education?
The Ministry of Education acknowledges that a one-size-fits-all model of teaching does not
benefit all students. It defines special education as "programs and services [that] primarily consist
of instruction and assessments that are different from those provided to the general student
population. These may take the form of accommodations (such as specific teaching strategies,
preferential seating, and assistive technology) and/or an educational program that is modified
from the age-appropriate grade level expectations in a particular course or subject”, as outlined in
the Ministry of Education's curriculum policy documents.
All students require support from teachers, classmates, family, and friends in order to thrive and to
gain the full benefit of their school experience. Some students have special needs that require support
beyond those ordinarily received in the school setting. In Ontario, students who have behavioural,
communicational, intellectual, physical or multiple exceptionalities, may have educational needs
that cannot be met through regular instructional and assessment practices. These needs may be
met through accommodations, and/or an educational program that is modified above or below the
age-appropriate grade level expectations for a particular subject or course. Such students may be
formally identified as exceptional.
Types of exceptionalities:
• Behaviour including the inability to maintain
interpersonal relationships, compulsive
reaction tendency, etc.

• Intellectual including giftedness, mild
intellectual disability and developmental
disability

• Communication including Autism, Deaf and
hard of hearing, language impairment and
learning disabilities

• Physical including physical disability and
Blind and low vision
• Multiple including multiple exceptionalities

Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I
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There are wide disparities in disability identification by race. In general, Black, Indigenous and
racialized students are disproportionately overrepresented with having disabilities.
It is important to note that learning disabilities are NOT the result of: socio-economic factors,
cultural differences, second language, or gaps in school attendance. However, English Language
Learner (ELL) children tend to be over-identified and under-identified with disabilities.

Remember!
Understanding these and other special education matters faced by racialized
students can have a long lasting impact in a child’s education because:
•

We expect the best educational outcomes for our children, but
navigating without understanding the educational system is difficult

•

Communicating with our children and the school about their education
is important

•

This information will equip us to support our children’s success

Identifying inclusive terminology to support
advocacy on special education is an important
step in advancing conversations about special
education and interrupting practices that further
the marginalization of Black, Indigenous and
racialized students. Below is some terminology
to approach neurodiversity, as a way to recognize
that both brain function and behavioral traits
are simply indicators of how diverse the human
population is. However, when communicating
with educators and school administrators the
terminology they use refers to exceptionalities.

Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I
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Neurodivergence: Neurodivergence is the term for when someone’s brain processes, learns, and/
or behaves differently from what is considered “typical.”
Neurodiversity: recognizes that not all brains think or feel the same way, and that these
differences are natural variations of the human population. A group of people are neurodiverse, an
individual is not.
Neurodivergent: refers to an individual who has less typical brain process variations such as
Autism, ADHD, dyslexia, dyspraxia etc. These will be considered exceptionalities by the Ministry of
Education.
Neurotypical: refers to individuals of typical development, and intellectual/cognitive functioning.

Dyscalculia
DCD/
Dyspraxia

Verbal skills
innovative thinking
Verbal
Creativity
skills

Dyslexia

Visual thinking, creativity,
3D machanical skills

Verbal skills, empathy,
intuition
Honesty

ASC
Concentration, ﬁne detail
processing, memory
Sensory
Awareness

Authenticity

Neurodiversity

ADHD

Creativity, hyper-focus
energy and passion
Hyperfocus

Tourette
Syndrome

Mental Health

Depth of thinking,
expression Resilliance

Innovative
thinking Observational skills,
cognitive control,
creativity

Acquired
Neurodiversity
Adaptability,
empathy

Dr. Nancy Doyle, based on the work of Mary Colley.
Source: The Overlapping Strengths of Neurodiversity Forbes.com
Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I
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Did you know?
Ableism can be described as discrimination in favour of non-disabled and
non-neurodivergent people. A school building without braille on signs or
built-in ramps, or mocking people with disabilities are examples of ableism.
Ableism impacts Black and other racialized students differently.
We cannot address ableism without addressing race.

Reflecting critically
• What are the challenges faced by students with disabilities?
• How should schools address these challenges?

Race and special education
In Ontario, there is a disproportionate representation of students in non-gifted special education
who are racialized or come from poverty. According to a TDSB Research Report this placement
can lead to disadvantages such as streaming into non-academic pathways of study, limiting their
opportunities of furthering their education goals. Further in this section we discuss streaming and
its impact.
Perceptions of individual ability with identity factors like race and socio-economic class often lead
to placement in non-gifted special education, therefore it is important for parents and caregivers
of racialized students to keep this in mind if their children are placed in such programs.

Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I
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Remember!
If your child requires special education support, consider:
• Ask your child if there are particular things that are consistently difficult at
school
• Ask the teacher if they think your child needs extra support and if the
teacher can provide the extra help without a formal placement
• Some medical conditions may affect learning (e.g. hearing impairments,
sight problems, etc.) it might help to talk to your child’s doctor
• Talk to other parents about the learning experiences in the classroom.
At times the challenges that students face are related to their teachers’
pedagogies and perceptions of your child’s ability. “Comparing notes”
would allow you to identify areas of need for your children and their
progress
• Ask the teacher for referrals to community programs, such as mentoring,
tutoring or free resources
• If you are a newcomer to Canada, school boards have a designated
settlement worker under the Settlement Workers in Schools (SWIS)
program. You can inquire about yours directly in your child’s school. Talk to
them and ask about further resources, they offer referrals about programs
specifically for newcomer support

Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I

69

Actions to take: Meeting with the school staff
• If you think your child needs more support, ask the principal or vice-principal to hold a meeting
with other school staff to talk about your child
• You can request an interpreter (the school must be able to provide you with one) or you can bring
your own interpreter (e.g. family member, friend)
• You can bring a community support person (e.g. friend, family member, community centre staff)
to help you take notes and to listen in. This can give you more confidence as you prepare to advocate for your child
Prepare for the meeting: It helps to write down questions, such as:
• What kinds of support or programs would help my child succeed?
• What is available in the school?
• Will my child have to wait a long time to get into the right program?
At the School Team Meeting the school staff may recommend one or more of the following
options:
• That the teacher continues to provide support in the classroom
• That the teacher/team develop an Individual Education
Plan (IEP) for the student
• That a student be formally “assessed” to find out if he
or she has special needs and what those needs are and/
or that the school holds a more formal special education
meeting called an Identification Placement and Review
Committee (IPRC)

Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I
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The Individual Education Plan
Individual Education Plan (IEP): a written plan describing the special education program and/
or services required by a particular student. An IEP must identify learning expectations that are
modified from or alternative to the expectations given in the curriculum policy document for
the appropriate grade and subject or course, and/or any accommodations and special education
services needed to assist the student in achieving his or her learning expectations. The plan must
be developed in consultation with parents and caregivers.

Remember!
The IEP is not a daily lesson plan itemizing every detail of the student’s
education.

The IEP is a written and evolving plan for a student who has (usually) been formally identified by
the IPRC. However, a student does not need to be formally assessed to have an IEP.

The IEP is a legally binding document:
• The Ontario Human Rights Commission
recognizes that without needed
accommodations, students are often unable
to access educational opportunities equally.
• Education providers have a duty to
accommodate students with disabilities.
• Policy on accessible education for students
with disabilities says “whether or not a
student with a disability falls within the
Ministry’s definition of “exceptional pupil,”

and whether or not the student has gone
through a formal IPRC process, or has an IEP”.

• An IEP is not public information. It is part of
school board records.
• IEPs are updated/created for active students
within 30 days of the student’s first day of
placement/IPRC, and the principal must
ensure that you receive a copy of it.
• Special Equipment Accommodations (SEA)
claims: equipment for students.
• The IEP must be reviewed in each reporting
period.
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Types of accommodations
When a student has an IEP, it is likely that they will require accommodations. An accommodation
changes how the student learns the material. There are three types of accommodations and it is
important to know the difference:

Instructional:

Environmental:

Assessment:

How teachers teach and the
instructional tools they use to
do that.

Classroom set-up, including
organization of furniture and
people.

What is given as assessments
and how they are carried
out (may overlap with
instructional)?

Some examples of accommodations are: providing extended time for students to complete
assignments, providing text-to-speech computer based systems for students with visual
impairments or sign language interpreters for students who are deaf.
Sometimes the school team will recommend the school hold an IPRC which is a meeting to
officially identify a student’s special needs (often called “exceptionalities”).
An IPRC may be requested by the parents or the school. Once parents have made a request in
writing, an IPRC must be held. The school must inform the parents about an IPRC, and it is very
important for parents to attend.

The IPRC will officially decide:
• If a student has special learning needs		
• What kind of learning needs the student has

• The best placement and program for the student
The IPRC meeting usually includes the student’s teacher and/or guidance counsellor, the principal,
a psychologist, a school board representative and the parents.
Using information from the staff and parents, the committee will recommend a placement
for the student, and the parents will be asked to sign a document agreeing to the committee’s
recommendations. You may take the document home and think it over before deciding whether to
sign it.
Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I
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Tips for your IPRC meeting:
• You can bring a family member, a friend or
someone from a support association to the
meeting.
• Bring any doctor’s notes or assessments
about your child’s medical condition or about
his or her learning skills.
• Take a photograph of your child to help the
committee remember who they’re talking
about.

• If a particular placement is recommended,
you may ask to visit it.
• If you disagree with the decision of the IPRC,
you may appeal it, but there is a time limit
for the appeal. Your principal can explain the
process.
• The IPRC process may seem very formal, but
it means that you and your child will have a
legal right to request ongoing support, which
will help him or her succeed in school.

Remember!
•

Your child’s placement will be reviewed at least once in every school year.
You can always ask for changes or for more information at the review.

•

Some issues can be solved by the teacher in the classroom, so speak to
the teacher first if you are worried about your child’s progress. Always
document and follow up on your conversations.

•

Needing special education support is not a bad thing, all students learn
differently, some just need different kinds of support to succeed.

•

Just because your child does not speak English as their first language, it does
not mean that they will need special education support. Some problems
are a normal part of adjusting to a new language and school. It may help to
provide the principal with information about your child's academic skills in
their first language.

•

Some parts of the process for getting special education support can feel
confusing and it may have many unfamiliar names. Always ask questions if
there are things you don’t understand. If you are not comfortable in English,
ask for an interpreter.

•

Parents/caregivers play an important role in special education. Don’t give
up! It is all right to ask for support for your child.

Section 5 - Understanding and Identifying Challenges Faced by Racialized Students Part I
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Academic Streaming
Academic streaming is referred to as the practice of separating students into distinct and unequal
pathways based on perceived ability, leading to academic and non-academic (applied) courses
beginning in Grade 9. Ontario is the only province in Canada that divides/sorts students as early
as Grade 9. Entering high school comes with many overwhelming feelings of transitions, changes
and new learning opportunities, and yet, at the age of 13, the Ontario education system is asking
children and families to make a decision that will impact them for the rest of their life.
Students begin being separated into academic or applied pathways as soon as they enter the
classroom. Many of these divisions are due to teacher and/or guidance counsellor biases and
often begin as early as kindergarten. With lower expectations, a disproportionate number of

students from low-income families, Black students, racialized students, Indigenous students
and students with special education needs, are enrolled in ‘applied’ courses and are significantly
underrepresented among students who graduate and go on to pursue post-secondary education.
Recommendations about course selection are influenced by teachers and guidance counselors,
they use distinct tools to determine academic performance and oftentimes those markers are
based on perceived ability, these include IEPs, gifted programs and other special education
programs to mark students before course selection in Grade 8. Students and families who are in
applied are then left with limited opportunities to learn, and with fewer post- secondary options, it
is clear that students in applied streams are disadvantaged. These actions create divisions between
students based on race and social class. Academic streaming also contributes to the unequal
access to specialized programs such as, french immersion, alternative schools, arts high school,
and elite sports academics (Gaztambide-Fernández & Parekh, 2017)
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Trajectory

Student Trajectory in Ontario Education System

Graduation Rates
Students streamed into applied courses in Grade 9 graduate at lower rates than their peers in the
academic stream.
• Over a quarter (26%) of students in the applied stream do not meet the requirements for
graduation within five years of entering high school; compared to only 5% of students in the
academic stream.
As post-secondary education and/or training has become increasingly important for today’s job
market, students enrolled in applied courses are more limited in their post-graduation options.
Just 33% of students who take applied math and language courses in Grade 9 continue on to postsecondary education following graduation, compared to 73% of those in academic courses. The
disparity in university enrolment is even more stark, with only 3% of students who take applied
courses in Grade 9 making it to university.
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Did you know?
• Students in low-income communities are 1.5 times more likely to be
in applied courses.
• Black students are 2 times more likely to be in applied courses.

Why is academic streaming harmful?
The research is clear: streaming students into lower-track courses leads to worse learning
outcomes and limited post-secondary options.
Students in applied English and math classes were less likely to:
• meet the provincial standards on math and reading tests
• graduate high school, and
• attend post-secondary education
• Schools with more applied classes are disproportionately attended by students from families
with lower incomes compared to schools with more academic classes (James & Turner, 2017).
• Black students are disproportionately streamed into applied courses, which lead to fewer
university pathways (James & Turner, 2017).
• In 2016, 63% of Grade 9 and 10 Black students were enrolled in academic courses compared to
85% of white students.
• In 2019, the number of Grade 9 and 10 Black students enrolled in academic courses rose by 15
percentage points to 78%. However, this is still 12 percentage points below the 90% of White
students enrolled in academic courses (CASE Fact Sheet & Recommendations ).
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Reflecting critically
Some are hopeful that once placed in applied streams, they can
transition to academic, however this is unlikely to happen.
Are pathways really pathways, or roadblocks?
Academic streaming is not truly a family choice: educators often make
decisions based on judgement of students’ abilities.
As parents and caregivers, what are some of your strategies to
challenge these practices in school?

Recent changes to streaming in Ontario
In July 2020 the Minister of Education announced a shift to de-streamed classes in Grade 9 that
would be introduced for the first time in September 2021. The following year on June 8, 2021, he
announced the destreaming would start with the new Grade 9 math course that will feature
coding, data and financial literacy, mathematical modelling and elements of STEM (science,
technology, engineering and mathematics). It will also look at the importance of mathematics
across cultures.
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Did you know?
“Mathematics is a gatekeeper for many post-secondary opportunities. Black
and Indigenous students in Ontario are disproportionately placed in lower-streamed math courses, preventing them from accessing STEM programs
in college or university and obtaining many high income-earning careers. This
disproportionality both creates and perpetuates a subtle narrative that it is
normal for Black and Indigenous students to not be good at math, and so
rather than trying to remedy the situation, we can accept it and just make the
most of it. The creation of a de-streamed math course is meant to disrupt this
oppressive norm.”
Jason To, Math educator
Destreaming math is a good step in the right direction, but optimism should
be taken with caution as streaming takes up many forms. Conscious effort
and investment needs to be in place to support school boards and staff into
fully transitioning.

More Resources about Academic Streaming:
A resource guide “Stop Streaming Students” by Ramon San Vicente
Streaming and Educational Pathways: RSEKN Equity Podcast
Teachers Talking about De-streaming
A Path Without a Choice: Academic Streaming
CASE Advocacy Tool Kit
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